
1 
 

Analysing a chapter from a textbook: Jenny Léger 

 

Analysing a textbook is one of my favourite activities as a languages teacher. Receiving our share of 

specimen copies at the end of the school year, opening up the packages and flicking through the brand-new 

pages with their new book smell – one of the joys of June. In your pre-CAPES year, you are going to learn 

how to analyse a chapter, how to identify as quickly as possible what will work for you and your pupils and 

what won’t. This is a very personal choice. If you put together a group of teachers, they will undoubtedly 

have very differing views on what elements of a textbook they like and dislike. Their reasons will differ 

enormously too. The following comments are based on my own preferences and on my teaching style, 

developed during the course of my career. As you progress, you will start to identify your own style and 

when you have your own group of students, you will come to sense what will work and what won’t with 

each specific group. At this point in your career, you are not being asked to choose what you like and what 

you don’t. You are required to deal with what you are given in the course of the exams. HOWEVER, by 

learning to analyse a chapter, you will learn how it is constructed and with what kind of thought processes 

in mind. This, in turn, will help you to see how planning a sequence takes place, with a view to then observing 

this in practice during your work experience before actually planning your own sequences when you are in 

your second year. 

 

Textbooks offer a series of chapters on topics that have been chosen to illustrate particular parts of 

the curriculum. Remember – a textbook is an interpretation of the curriculum and not THE curriculum. To 

see this in action, borrow two recent lycée textbooks from the BU (classe de Seconde) and compare their 

interpretations of the programmes. You will find the topics that have been chosen to illustrate the parts of 

the programme. It is quite possible for the same topic to be used for different parts of the curriculum in 

different textbooks.  

Activity 1: List a variety of choices for the different parts of the curriculum in your notes.  

We are very fortunate in languages to have a very open approach to curriculum planning. It will be 

important to connect with colleagues to share these choices. It would be very easy for a pupil to work on 

the same topic several years in a row without such concertation. For example if you have chosen to work on 

the subject of Sports in Seconde, your approach may not be the same as if you were to work on sports in 

Première or in Terminale, but for the pupils, they will see that they are working on sports, again. To avoid 

this, we need to communicate within our teaching teams. There is so much scope for us within the English-

speaking world, it seems a little sad if we simply repeat things the students have already done. 
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Activity 2: Check out the chapters within a college textbook, just as you did for lycée textbooks. 

There are many examples at the BU. Generally speaking, you will find a closer progression within 

textbooks aimed at collège level than at lycée level. Do your observations confirm this? 

 

The first thing I always look for when analysing a chapter is to look at what the authors have identified 

as the TASK. They may label this in a number of ways (Mission, Task, Final Task, Project …), but ultimately, 

identifying the task allows us to understand what the chapter is working towards and how it is planning on 

taking us there. It is always possible, as a teacher, to change a task if it doesn’t suit our purposes, but the 

further you deviate from the chosen task, the more adjustments you will need to make within the chapter. 

I am always interested in which language skills will be the majors within a specific chapter. We always need 

to be aware of working all language skills, but there will be majors and minors within each chapter. We need 

to be sure that the majors and minors are shared out over the course of a term, a semester and an academic 

year. The chapter may very well have a Big Question1 attached to it – what is this question? And can you 

imagine working towards answering that particular question with a group of pupils? 

 

This may sound shallow, but personally, I like to check out the pictures in a chapter. Like the pupils, I 

am very influenced by attractive presentation and illustrations are important to me. Have the authors found 

some unusual pictures and cartoons that I can imagine being stimulating for my pupils? Will the students 

have something to say about them? What can I imagine the students having to say about a particular image? 

Depending on the choices of the teacher when planning the sequence, we can spend quite a lot of time 

working on images and the students can become proficient at speaking about them – not just describing but 

also interpreting. It is important that we offer them images to think about that will challenge them and lead 

them to improve their skills when it comes to “reading images”. The two pictures below gave rich and diverse 

productions when worked on in class.  

Activity 3: Can you imagine what the pupils had to say about them? Note down your ideas. 

 
1 Big Question : this is the way I will refer to the concept of “problématique”.  



3 
 

Image 1 

Image 2 

Activity 4: Now take a look at these images and imagine what you could do with them in class. 

 Image 3 

https://www.nytimes.com/2019/01/25/opinion/sunday/steve-jobs-never-wanted-us-to-use-our-iphones-like-

this.html 

https://www.nytimes.com/2019/01/25/opinion/sunday/steve-jobs-never-wanted-us-to-use-our-iphones-like-this.html
https://www.nytimes.com/2019/01/25/opinion/sunday/steve-jobs-never-wanted-us-to-use-our-iphones-like-this.html
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 Image 4 

https://www.cosmopolitan.com/style-beauty/beauty/news/a21289/hipster-royalty-kate-middleton-tattoos/ 

Images that are chosen for a textbook need to provoke a reaction from the pupils to give them something to 

say. When we are analysing a textbook, we need to look at the pictures to see if they are likely to give our pupils the 

desire to express themselves. Is there some kind of debate that can be established to challenge their ideas?  

Activity 5: Look at some examples of textbooks in the BU and think about the images you see. Copy/ photograph 

examples of interesting images you find. What about other types of images? Do you have any examples of 

infographics that could be useful?  

NB Any images that you choose to keep must always be referenced – always note where you found them so that 

you can find them again easily afterwards. 

 

The types of articles included in a chapter will be a determining factor in our choices for establishing our 

sequences. The length and difficulty of an article will depend on the level of the book and the target audience. Often 

in the past I have found the articles in books were more challenging than I felt my pupils could cope with and I was 

called upon to adapt them for my classes. This is normal. The authors do not have my specific pupils in mind. My job 

is to adapt the materials to my classes.  

Activity 6: Look at two different textbooks for two different levels (one for cycle 4 and one for lycée classes). 

Consider the following questions. What are the articles talking about? Are the subjects interesting? Are there strong 

cultural awareness elements? How do the articles fit in with the cultural topics on offer? Is there a variety of sources 

for the texts – newspapers, magazines, novels, websites …? Is there variety in the origins of the articles? Are they 

mainly from GB, the USA, the Commonwealth, …? How wide a scope is presented in terms of the English-speaking 

world? Are there a number of resources which are going to give me enough to put together my sequence or do I 

need to bring in outside materials? 

https://www.cosmopolitan.com/style-beauty/beauty/news/a21289/hipster-royalty-kate-middleton-tattoos/
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Activity 7: There will often be activities that accompany a written text; Do these activities fit in with what I 

am trying to do or will I need to adapt? If so, how easy is that going to be? Are the activities simply a series of 

questions? What types of activities do you find? Make a list. 

Activity 8: What vocabulary aid is provided? In what form? Do the highlighted words make sense? Are they 

given in isolation or are they put into some kind of context? Is there a translation? Is there any pronunciation help? 

Does the textbook have a specific methodology for helping with pronunciation? 

 

Listening materials: as we will see in Didactics lessons, LISTENING is a major part of the language 

learning process and so, as a consequence, we are always looking to include as much listening work as 

possible. Listening is an easy activity to put in place within the context of a flipped classroom, using Pronotes 

or another platform.  

Activity 8: Look at a chosen method for a college class level. What sound resources does the chapter 

have to offer and how do they fit in with the other resources? Now compare this with a book for lycée 

level. You can pay particular attention to the chosen chapter from New Hi There used in Assignment #2 as 

all the annexe materials are made available to you. 

 

There will be grammar points included in your chapter and as teachers, we need to explore how easy 

it is going to be to use these resources.  

Activity 9: Are there any grammatical explanations? Are they within a context? Are there practice 

activities that we will be able to offer to our students? Will I need to supplement the grammar activities 

and how easy is that going to be for me to do? Is there a grammar section elsewhere in the book that I can 

use to give the extra practice that my students are going to need?  

Activity 10: We will be working on the concept of Flooding when it comes to language learning. 

Flooding is the idea of giving students a very high number of correct examples of the particular language 

point in use so they are “flooded” with examples. Does the book give sufficient Flooding? Very often, 

textbooks don’t, so it is important to be aware of this and to plan accordingly. What will I need to 

anticipate in terms of flooding for my students? Don’t forget to check out the Workbook which may offer 

extra activities that could be part of the flooding process.  

If you are unsure of what this means, we will be developing this notion more in class, so do not worry for 

now. 
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Returning to the question of the TASK – can you see how the activities on offer are working towards 

the final task? By the end of the chapter, will the students be prepared to answer the Big Question that is 

asked? Is there some methodological help to do this? This help may be within the chapter or nearer the end 

of the book. 

Once we have analysed all these different elements, we should begin to start forming an idea of how 

to put together our sequence. After analysis, we can begin to see how the different parts of the chapter need 

to fit together in some kind of logical order. In order to do Z, we need to have worked on X and Y beforehand. 

This is how we plan sequences, by looking at the end task as an objective and building up towards it. In a 

textbook chapter, there will always be too much material for you to use as our sequences need to be not 

too long. The books always offer more material than we can cover. It is up to us to make pertinent choices.  

After having completed our analysis, we have to begin reflecting. Within a specific chapter, what will 

you keep? What will you reject? What supplementary material will you add? Have you got enough to flood 

the pupils as much as they need? How will the grammatical element intertwine with the cultural? What sort 

of pupil productions will we be hoping for? Can you apply the WAGOLL2 principle to your chosen final task? 

 

For the lesson on chapter analysis, you have been asked to analyse a chapter from a collège textbook. 

Make your notes as you try to apply this advice and we will discuss your ideas in class. Do not forget to check 

out sound files, video files and also, where appropriate, the workbook. Also, there may be extra materials 

proposed in the teacher’s book, which, if not available at the BU, may be available to download from the 

editor’s website. You may also find supplementary materials on line too. If the book offers QR codes, go 

ahead and explore what is on offer. Do a search on YouTube to see if there is any material available there. 

Be curious. Take a look at other textbooks on offer and check out how they deal with the same topics and 

what their approach is. Be as open-minded as possible. Bring all your ideas along to class. Good luck!! 

 
2 WAGOLL : this is a notion used regularly in UK schools and we will be developing it during the course of our lessons. WAGOLL 
stands for What A Good One Looks Like and consists in giving very clear guidance to the pupils concerning our expectations. It 
allows generally for a better success rate as the pupils know what they are aiming for and are not left to guess. 


